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PaboTa Hanmcana B KOHTEKCTE M3yUEHUs MPOIIECCOB OBIAJCHUS aHTJIMMCKUM SI3BIKOM BHE SI3BIKOBOM
Cpezbl, MOJYYMBIIMX OONBIIOE PACIPOCTPAaHEHHUE B COBpeMEHHOM Mupe. ONMUCHIBAIOTCA U KIacCUPHLIUPY-
OTCA MOJCIHN CO3JaHHA SI3BIKOBOM UI'PBI B CUTyallud UCKYCCTBECHHOT' O 6I/IJ'II/IHFBI/I3M3, o4 KOTOPbIM IMMOHMUMA-
eTcs BIAJICHUE MBYMS SI3BIKOBBIMH CHCTEMaMH, OJHAa M3 KOTOPHIX MpHOOpeTeHa B mpouecce o0ydyenus. Ha-
Omonaemble (akThl SI3IKOBOW UIPBI 0003HAYAIOTCSL TEPMUHOM «HrpeMay. Ilpeanaraemas TUIONOTUS S3bIKO-
BOH WTPBI OXBaThIBae€T (POHETHUECKUN, MOP(HOIOTUIECKUI 1 JIEKCUYIECKHA S3bIKOBBIE YpOBHU. Ha ocHOBe
OTHUX JIMHI'BOKPCATHUBHBIX 0co0eHHOCTEN B pe€Un UCKYCCTBCHHLIX OMIIMHTBOB BBIACITAIOTCA OCCATH MOILCHGI\/'I
SI3BIKOBOM UT'PBI, KaXKJasi U3 KOTOPHIX UMEET CBOIO CHELU(HUKY B3aMMOJACHCTBHUS IUIAHOB BBIPAXKEHUS U IJIa-
HOB COZEP>KaHMS UI'PEM U CTUMYJIMPYIOIIMX MX S3bIKOBBIX (hakToB. [Ipu 3TOM OTMEuaeTcs, 9To B OONBLIMH-
CTBE CITy4yacB SI3bIKOBAasi Urpa MPHU MCKYCCTBEHHOM OWMJIMHI'BH3ME HarpyKeHa COAEp:KaTelbHO M OHA cama
OKa3bIBaCTCSI HEOTHEMIIEMOM qepTOI\/'I HNCKYCCTBCHHOTI'O OMIMHTBHA3MA IIpr 10CTAaTOYHO BBICOKOM YPOBHEC BJia-
JCHUS. BTOPBIM SI3BIKOM, TIOCKOJIBKY SI3BIKOBAsi UTPa B OTJIMYME OT SI3bIKOBOW OIIMOKH CO3J1AaeTCs MpeaHaMe-
PEHHO.
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The article has been written in the context of studying processes of the English language acquisition
in non-native language environment, which has become really widespread in the modern world. The article
describes and classifies models of wordplay formation in the situation of classroom bilingualism, which is
understood as linguistic proficiency in two language systems, one of which has been acquired in the process
of learning. The observed facts of wordplay are defined with the term «igrema». The suggested typology of
wordplay includes phonetic, morphological and lexical language levels. Basing on these linguo-creative pe-
culiarities of the wordplay in speech of classroom bilinguals, ten models of wordplay have been identified.
Each model is the result of the language transformation of the «igrema» and the word-stimulus, and it is
based on the unique relations between the expression plane and content plane. At the same time, it is pin-
pointed that the wordplay in the situation of classroom bilingualism is characterized by content transforma-
tions, and wordplay itself turns out to be an inevitable feature of classroom bilingualism at a relatively high
level of second language proficiency, since, unlike language errors, wordplay is created on purpose.
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